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Abstract

This quastexperimentaktudy, which build$rom apilot study(seeWalsh et al.2017),
further addso the researcthatthe use of videts a pomising tool topromote family
involvementin predominantly Spanish speaking hornfearticipants | = 110) received a
video interventionThe present study includéolur videos in English and Spaniglith
content to promote a positive transition to kindetgn forfamilies of prek children
enrolled in Title | schoolResultsdemonstrate significant differers@mong four
variablesbetween the intervention and the congmupregardingeacher
communication with parentQualitative findingsndicate ttat parents in the intervention
group overall had positive experiences with the video and suggasntthat they found
necessary for parents to know to help supp successfully transition. Implications for
practice and for future research are disodisse

Keywords ELLs, family involvement, prekindergartentransition to kindergarten
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Chapter I: Introduction
Promoting amily InvolvementUsingVideoin the Transitionto Kindergarten for ELLs
The transition to kindergarten is a process that commences when families,
educators, and communities parti e pate in
kindergarter(Ramey & Ramey, 2010Jransitionsarenot new unless you are the child
or parent getting ready for school, particularly if you are a family kvithed English
skills andlimited resourcesThisis the experience of mariual Language Learners
(DLLs) andEnglish Language Learners (ELLs they transition during a milestone
known as theransition to kindergartefGottfried, 2014. The latter term of ELLs will be
used throughout this thesis given that ELLSs is typically the term used in kindergarten and
this study examines the transitidrhe transition to kindergarten is an utmseahsitive
time for young childrer(LoCasaleCrouch, Mashburn, Downg& Pianta, 2008 and
family involvementis keyduring this timeDetrimental factorge.g.low socioeconomic
statusfew resources, higbtres$inhibit many lowincome background and ELL
childrenfrom starting theransitionto kindergartemprocess equally in terms of academics
with their peergCaspe, Lopezk Chattrabhuti, 2015Wanless, McClellandTominey,&
Acock,2011) Family involvementhas beemlescribed aan important process in
supporting c HloCadate@rauéhet all,2608,ramdia sngooth transition to
kindergarten is a matter of equity and makes a difference in learning (Caspe et al., 2015)
With past research indicat effective waygo increase familynvolvement

duringthetransition to kindergartefDail & McGeea, 2008LaraCinisomo, 2011Rous,
Hallam, McCormick & Cox, 201Q Wildenger,& Mclintyre, 201}, there continues to be

an absence of innovative tools tmprote family involvement of ELLs, a growing



populationin need ofaddtional support.This study will further contribute to the current
and limited research on the usevifeoas a innovativetool to promote family
involvementfor ELLs (see Walsh, Crome& Weigel, 2014)during the transition to
kindergarten.
Transition to Kindergarten for English Language Learners

The transition to kindergarten continues to heraportantmilestone in early
childhood, setting the foundation for future academic sucespggcially for linguistically
diverse children. One population of students that has come under scrutiiyLare
According to the National Centerforlng s h Language Acqui sition
researchthe number of ELL students has increasederti@n 53% between 1997 and
2007. Given the number of ELLs entering the school system, the concern for preparing
these students to transition successfinty kindergarten is evident in tlexisting
literature(Good, Masewicz& Vogel, 2010Gottfried, 2A4; Miller, 2014).
Family Involvementand ELL Families

Family involvementis animportantpiecein the process of transitioning to
kindergarten successfujlgspecially for ELLs and their familieBirst, the benefits of
family involvementare consistdnin existingliterature (Fan & Chen, 200G onzalez &
Jackson, 2012leynes, 2009McWayne,Melzi, Limlingan, & Schick,2016 Tarasawa &
Waggoner, 2016 which collectivelydemonstratete ow c hi | dr enbés | ear nir
influenced with family supporfan and Che ndhalysigapga@t) met a
involvement studies revealed thmtrentinvolvementand st udent 6 s academi

achievement are positively relat&@imilarly, students benefdcross academic, language



and social skillsrom increased familjnvolvement(Jeynes, 2005; McWayne et al.,
2016; Tarasawa & Waggoner, 2015)

Second, qually asimportant is thenfluencefamily involvementhas onchildren
from low socioeconomic statuSES background and ELEktatus Tarasawa and
Waggoner (2015) and Mc#lyneet al. (2016)llustrate the role of familynvolvement
and the potential it has positivelyaffect all socioeconomic and racial groups (Tarasawa
& Waggoner 2015, especially lowincomeLatino familieswith young children
(McWayneet al.,2016. This is becausehildrenwith more involved pareno betteiin
their academic and social skills (Tarasa/®/aggoner 2015). Low SESand ELL
families are often confronted with barrig¢esg.time limitations languaggthatdecrease
family involvementandor constrain them from being engagedhichultimately affect a
childd ability to transition into schoosuccessfullf{Cooper CrosnoeSuizzo, & Pituch,
201Q Tarasawa & Waggoner, 201&lthough Cooper et a{2010)discussed IovBES
familiefinancial and time constrainttheyfoundthat home learning activities in
Hispanic families predicted reading achievemeddoper et al(2010)foundthatlow
SESfamilies provided fewer cognitively stimulating materials for their childeard, in
turn, thispotentiallyemphasiesthe need fopractices angolicies that are designed to
promote the achievement of economically disadvantaged children while acknowledging
the type of involvement used apdpulation targetedsonzalezand Jackson (2012)
similarly discussd the need to bthoughtfulaboutinvolvementstrategieemployed by
schools as different types ioivolvementstrategievaries depending on SEBd other

family characteristics



Family involvement plays an essential part in providihghildren with a sense
of familiarity and a sense of what to expect in kindergarten (Caspe et al., 2015). Children
and families wth risk factorg(e.g., low SES; disparity in school language and native
home language)an benefit irtransitioneffortsthat acknowldgeinequalitiesandvideo
has been used innovativeways tobuild families strengthgduring the transitioiCaspe
et al, 2015. Video can be particularly helpfédr families with young children enrolled
in schools serving low SES and Hispanic fami(M&lsh et al., 2014).

Video to Promote Family Involvement in ELL Families during Transition to
Kindergarten

Video has increasingly become amovative way 6communicating and
engaging families in educatiol.is apparent thatideoand access to thaternetareno
longer unfamiliar to families. In a research report synthesizadahka (2013) in
Apprendiendo Junta@ synthesis of crossectional cavening on Hispanid.atino
families and digital technologieahd a study done by Olmstead (2018¢, ikelihood of
families having access tadeoand the internet is highly probable if not increasing
already.For instance, 93% of paremtported having a comper ard internet access at
home(Olmstead, 2013equivalentio the increase ithe polls in Vala §2013)finding
that25% of White NorHispanicadults and 20% of Hispanic adults owned tablet
computersas of August 2012t is evident thatccess toideoi s t he | east of
worries wha it comes to promoting family involvemethiroughvideo. It is usingvideo
as part of a process promote familyinvolvementthat is urgehespecially for ELLs

from low income backgroundturingthisimportanttime of transitioning to kindergarten



A video can help reduce barriers duditeracy and languagey providing information in
the form of images and audi@/alsh et al., 2014)

There is stil] howevera considerable research gap on technological
communication betweertools and homes (Olmstead, 2R18onetheless,igeos
designed towpport parentsf preK students is a promisirtgansition and
communication practice (Lat@inisomo, 2011; Walsh, Jeon, Romo, & Peterson, 2017).
This study builds upon existing studies that have used video to promote family
involvement in early childhood (Lat@inisomo,2011; Sanchez & Walshp20; Walsh et
al., 2014; Walsh et al., 2018y using video, familieseceival important information in
a visualand audidormatmeetingaccessibilityand familyconstraints
Theoretical Framework

Uried scologicalsystemstheory (1999 coupled with) oy c e Esp tygeaf n 6 s
parentinvolvement (2011are germane to thetudy. In addition, tenets froBandur® s
social cognitive theorin conjunction with HooveDempseyframeworkprovide
foundational support in this studyhetheoreticalframeworls guiding thisappliedstudy
may shed light osupporing ELLs in the transition to kindergarten with video to support
family engagement.

Bronfenbrenner6s EcoBonjieobdlr etiogmlésms The
systemsheory, particubrly the idea ofayers the microsystem, and the mesosyssemn
the foundation to suppaiamily involvementinc hi | dr e n 6 s. The eculagicab p me n t
environment is perceived asset of structures nested within each otBeoriffenbrenner
1994). According toBronfenbrenne(1994), these structures, also lookedagersaffect

the childés devel opment depending on the s



environmenbf a child Immediate &mily, home and schogllocated in thenicrosystem

area ¢ hfirstirdn@ediate environmernb affect their developmenBronferbremer

(1994 ment i ons Epsteindbs notion of the school
the child in his workE p s tseantribdition of prent involvement litetare strengthens

thesame lendy addingthe affectschool, family, and communityas on ahildd s

development (Epstein, 199%).p s t parentdirs/olvement frameworkonsists of six

typologies: parenting, communicatinglunteering, learning at home, decisimaking

and ollaborating withthe community.Epstein (1995) furthezontendghe importance of
involvement in a family environment support echildb s devel opment and a
in school;furtherindicatinghow achievement is positively influendevhen theeis

corsistent parental encouragement, activities, and interests at home with parental
participation in schools and classroomsg.using video to communicate information and
activities that parents can practice at hoessentiallya connection between home and

schoolis being made.

B a ndur aHEfgacySTadory and HooverDempsey Bandur® s -effiedcyf
theoryandHooverDempseyork in tandento providerationak for the study.Bandura
(1997)definesselfe f f i cacy as oneds bel adesiredor expect
outcomeOn e 6 s s e-effcacycanfinfluered niotivation, thought processes,
affectivestatesand actionsvhich in turn influences how one approaches tagkals
and challenges (Bandura, 199¥he transition to kindergarten videmayfacilitate this
process byroviding families with summer learning activiseand teaching practices that
can be implemented at home to support the transition. Thesagdeavailable in both

Spanish and English with modeling of the activities to enhpace e oapabikties of



practicingthese at home with their chitd positively enhance the transition procédss
may help the paremituild competencies and a sense of personal efficacy (Bandura, 1997)
when helping their child learn at honTéhis meshesvell with Hoover-Dempse$ s
theoryregarding parental involvememiooverDempsey and Sandlet997) suggest
explicit variableqe.g.parental knowledge and skillsfluenceparental involvement in
decisions and choices, equally related to parenef#hcy.
The Pilot Study

Thecurrentstudy stermedfrom the recent Classroeto-Home Connections:
Transition to Kindergarte(CHC-TK) modulespilot study(Walsh et al., 2017)n this
applied research projeatie explored video as a tool to promote familyolvement in
early childhood. The team designed an interactive video and information diwbts(
English and SpanishThe information sheet includesh overview of the information in
the video, for families of a p+ classroomnto help them prepartneir children for
kindergartenSimilar to a previous video study (see Walsh et al., 2@h8¢lassroom
had enroliment priorities, such as the children need to be &hd/or be eligible for free
or reduced lunchr'he videain the pilot studyncluded:(a) summer learning activities,
and (b) current teaching practices that help families and children prepare for
kindergartenThematic analysis dheresponses to two opamded questions about the
features of the video was conducted. Most participaotgaged positive feedback on the
video.Additionally, quality of the CHETK modulesindicated the qualitpf
communication between teachers and parfestsausgarents who rated more positively

onthequality of the CHCTK video were more likely to be sdiisd with communication

with their doweverg as esalfeficadesarbso.ut chi |l drenos



were not related to their rating#/e also found associatish et ween parent so
demographic characteri sti cstearsmgedndthdirei r ef f i
perceptions toward communication with teachers. Parents who had higher levels of
education were more |ikely to report highe
|l i kely to be satisfied wi tteachersoRamenisrwhoc at i on
were ol der were |l ess |ikely to be satisfie
teachers.This studyfurther explord the CHGTK modules, in English and Spanish and
further considesdways a videebased intervention might supp&LLs during the
transition to kindergarten.
Definition of Terms
English Language Learners Children whose home language is not English or
who primarily speak a language other than English in the tilmgeistically diverse
students) In preschool, ciidren who are ELLs tend to be referred to as DLLs (Dual
Language LearnerglEspinosa, 2007).
Transition to Kindergarten . The transition to kindergarten is a sensitive period
during a procesthat children ages-8 experience before beginning kindergart
(Wildenger & Mcintyre, 2011)
Family Involvement. Family involvement entailparticipation of most family
members in supporting the childbds | earning
Parent Involvement. Parent involvement includgmrent§or caregiver8
participationint hei r c¢chi |l déds school and | earning en
Modules. Modulesin the study will include th&ansition to kindergarten video

and information sheet



Parental SeltEfficacy. Parend belief that he or she is capable of exerting a
postive influence orac h i | d 6 sutc@amegHooverDempseyBassler& Brissig
1992)

Video Information Sheet.The video information sheet will considtwritten

hallmarks from the vide¢in English and Spanish)
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Chapter II: Review of Literature

A comprehensive review of past literature validates the direction of this #tudy.
is apparent that the transition to kindergarten that ELLs experience is different compared
to their noRELL peers and family involvement during thise is esential for this
population.Also, pastvideostudiese.g.,Calabrese, 2006; Clevenson, 19B8ra
Cinisomo, 2011Walsh,et al, 2014 have showno bea promisingtool to promote
family involvement This studywas necessary because not onlyitligphdd the
importance of the transition to kindergarfenall children, especially ELLEom low-
income background$ut it emphasizedideo as a&ommunicative practice to transmit
information albeit oneway, to families of ELLs who otherwise face substahtiarriers
when it comes to family involvemedtiring a transition
Transition to Kindergarten for English Language Learners

ELLs encountechallengesn the process of transitioning to kindergart€hese
challenges conclusively affect their succesrmal schoolingA qualitativestudy
conductedy Wanless et al(2011) found being an ELL coupled with a ISES
background were risk factors placing ELLs at a disadvantage over thdilhopeers.
The researcheffsund ELLs from lowSESfamilies devebped behavioral regulation at a
slower rate than neBLLs from low SESfamilies, thus creatingreacademigap
(Wanless et al., 2011). This gap, otherwise known aadhevement gajs evidenced
acrossempiricalstudies ands anequity issue Caspe etla 2015 Lee & Burkham,
2012). Caspe et al. (2015) along with Laxed Burkham (2012) emphasize the
inequalities children from low SES backgrounds experience in comparison to children

with high SES background€hildrenfrom low SES familiestart kindergeien with
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significantly lower skills than their advantaged peers (Caspe @045; Lee &
Burkham, 2012) thereby creatirmggap that affects their achievement in education.
Consequently, Caspe et 2015), Cooper et a{2010) and LoCasal€rouch et

al. (2008) discuss how transition activities can shield children particularly in families
with increased social and economic risks. For example, LoC&saleh et al. (2008)
examined the use of transition activities from algrelergarten and kindergartézacher
standpointThese activities included

1 prekindergarten childrenisiting akindergarterclass,

1 prekindergarten teacher visigkindergarten class,

1 kindergarterteachewisits prekindergarten class,

1 spring kindergarten orientatidar prekindergarten children,

1 spring kindergarten orientation forpkei nder garten chil dr e

1 schootwide elementary school activifgr pre-kindergarten children,

1 individual meetingsvith parentsabout kindergarten

1 sharing written recordabout child e rpr&lsndergarten experience with

elementary school
1 contact with kindergarten teacher about curriculum argpecific
children

Kindergarten teachers reported how the wide range of transition activities supported
chil drenbds s uc &iadergartan|(LoGasaErouht etrad,, r2008) with a
significantly stronger benefit for children who experience social and economic risks

(Caspe et al2015 LoCasale et al 2009. The researchers speculateghsitioning
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practicescouldhelp decrease thgap and problems ELLs and low SES children
experience as a resultleéinglinguistically diverse antiavingeconomic risk factors.

Additionally, challenges and barriers appeared to be prominent in the experience
of families who attempt to adjusttothebk ool sy st em. Mill erds (20
focused orfamilies repors oftheir experience during the transition to kindergarten.
Families expressed feelings of unpreparedness, maladjustment, anddelckaf
support as a result (Miller, 2018imilarly, Goodet al.(2010)usingfocus groupsnd
interviews of parent and teacher participal#arnedhat alack of support systems for
families transitioning to a new environment and culture was abs#ém school system
These circumstances agbh families to experience difficulties as they transition and
adjust to a new environment, more specifically kindergartea.afbrementioned
gualitatives t u dindibgs suggedhe needor educatorso implement plans that
acknowledgehebeginning of theransition to kindergarteprocess
Family Involvement and ELL Families

ELL families experience factors that can affeheir level of involvement
negativelyand hinder auccessful transition to kindergartéman attempt to learn more
about family conerns and involvement during the transition to kindergakMitdenger
and Mcintyre(2011)investigated parent concerasd perceived needsiringthe
transition and parent involvement in kindergarten preparation activities as part of a
gualitative studyConsistng of a relativelysmall samplavith parentsandcaregivers of
86 studentstheresults in their study demonstrated families of lower SES were
significantly less involved ithetransition(Wildenger & Mcintyre 2011). Again, the

amount of time fanties engaged during the transition was significantly related to SES,
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income and maternal educatio@goper et al., 201Wildenger & Mcintyre, 2011). As a
result,low family involvement led t@lack of attaininghecessarynformation about their
chiidren 6s achi evement and ways to reinTheor ce
urgency to reach out to low SES families is crucial because they are more likely to have
less time and fewer resources to dedicate to transition preparation (Wildenger &
Mcintyre, 2011) Likewise,further research and practice efforts focuse&bbs is
warranted Tarasawa and Waggoner (20a8dCoopebd st al. (2010) concuing
research on increasing family involvement of Elfdgndthat schools followng
Epst ei n 6sshaulg embdd aulfurabknowledge into programs accommodating the
needs of the ELLs. These strategies include accessible communication, bridge Jbuilding
and diverse opportunities fthis participation, whichall can reducearticipationbarriers
and incrase family involvement for families of ELLs (Tarasawa & Waggoner, 2015).
Video to Promote Family Involvement in ELL Families during Transition to
Kindergarten

Videois one type obourcethat can promotéamily involvementdue to its
potentialbenefitsfor all families Seeing how ELLs already face disparities in their
transition to kindergartefCaspe et al2015; Goocet al, 2010;Wanless et al201)),
videois seen as a form of intervention to reduce the ineqgutielsincrease family
involvement For instanceinvestigatios done by Daugherty, Dossani, Johnsamd
Wright (2014) and Olmstead (2013) discuss how barriers that impede family involvement
can be mediated througfidea. These barriers include time constraints, communication,
language, andack of information to name a few (Daughtetyal., 2013; Olmstead,

2013).Clevenson (1999) also discusses the potential video has to transcend time,

(
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economi¢and language barrier addition, wherexistingstudiesexploredvideo of
classroomactivitiesit was learned thatideocould be used as a tool to make a
connection between the classroom and home by facilitating communication, in turn
perhapgpromotingparental involvement{augherty et al., 20146anchez & Walsh,
2010;Sanchez, Walsh, & Rose, ZVaala, 2013Walsh et al.2014. This is important
to know because it is@otentially usefuktrategy educators can use to communicate
important informationintroducenew information, and teeinforce learning at home.
Video is an engaging way to camnicate valuable information to familiesgarding
t hei r c¢ hi I(Ghlabsese006).ldowever,successful implementationvideo
as a tool requires a deeper understandiggrdingquality, content deliveryand
strategies that can meet the neefdall children (Daugherty et al., 201Maala, 2013)jn
orderfor the scientific community and practitioneverking with ELLsto considerit a
successful tool.

There are current programs and curriculum that have provided families with the
support theyeed to prepare for the transition to kindergarten usoep (Harvard
Family Research Projeat.d; LaraCinisomo, 2011). For example, Ready, Set! (3@
video seriesthato nsi sts of a set of DVDs focusing o
kindergarten through family involvement (La@Ginisomo, 2011)These every day
practices encourage parents to implement them at tbmejore transition practices
children experience, the more likely they will have a good experience in kindergarten
(LoCasaleCrouch et al., 2008)The second program conducted by the Harvard Family
Research Project is callé&bmienza en Caswhich is translated tBegins at Home

This program equips parents wehrly learning activitiethat prepare children and their
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families for the transition to school usivigleo (Harvard Family Research Projentd).
Program coordinatonsork specifically with migrant Latino families and provide parents
with the support they need to supagert t hei
(Harvard Family Research Projentd). The commonality between these programs falls
within the realm of supporting ELLs because they are offered in other larshesjdes
Englishprovidingpracticego support families in the transition to kinderggr, reducing
the language barrier and inuncreasing family involvemerfHarvard Family Research
Project n.d.; LaraCinisomo, 2011)For ELL families video seems to be a promising
approactperhaps given the audio and visual aspects of it as opfmbestacy dense
efforts to connect school and home

Two of the fourvidecs distributed during the studyontain learning activities that
can be easily implemented at home witbsupport ofparents and families, similar to the
Ready, Set! Go!Comienzaen Casa videgand the pot study by Walsh et a{2017)
All four videosinclude an information sheet, comparable to Ready, Set! Go!, and
translated into Spanish. The videareaccessiblén Spanish and Englidike Ready, Set!
Go!, and Comienza En Ga,butin the present studydeosareaccessed through a link
rather than DVDsAIthough the Comienzen Casa program also provides families with
early learning activities they can do at holike the videa, iPad werenot supplied with
this study Instead, teachemdistributed a link to he video angbrovided an opportunity to
watch it in the classrooihnecessargimilar to the pilot study (\&Ish,et al.,2017) (See
Table 1)

Table 1.
Similarities and Differences Between Existing Videos/Programs
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Ready, Set! Go! Comienza en CHC-TK Pilot Study

Casa
Content Routines, Academic skills, Routines, expectations,
expectations, gamesand academic skills, saal-
academic skills, activities emotional skills, activity
registration examples, developmental
logistics, domains
kindergarten
curriculum,
developmental
domains
Participants Students Parent, teacher, Parent, teacher, child
child
Language English/Spanish Spanish English/Spanish Subtitles
Media Type DVD©6s iPads Online Video
Length/Duration 3 videos 3 monthslong 8:34

1 22:05 (Spring and Fall
1 14:38 sessions)
1 12:34
Appendices Information Activity Sheets Information Sheet
Sheets

Research Questions

This study add to existing studies (Lar@€inisomo, 2011; Sanchez & Walsh,
2010; Walshet al, 2014; W#sh et al., 2017) that have explored video to promote family
involvement during the transition to kindergart&€his study directly builds upon a
recent pilot studyvhich examined the quality éfansition to kindergarten (TKhodules
indicatingthequalt i n communi cati on between {eacher
efficacy about (Walshietlald 2027 lissstudyesphores fivespgcific
research questions:
RQ1:What aspects of thEK modulesdo participants (parentseport as importat?
RQ2:How does parental se#ffficacy of participants in the video group compare to the

comparison group?
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RQ3: How does teacher communication with the participant in the video compare to the
comparison group?

RQ4:How does school communication with gharticipants in the video group compare

to the comparison group?

RQ5 What do the video group participants report as quality in terms of the video

dimensions?
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Chapter Ill. Method

Participants

For this studytherewere a total of 157 pacipantswhich included families with
pre-kindergarten children Seven survey submissions from 157 were not accounted for
due totoo muchmissing informationFamilies weraecruited from 11 prd classrooms
in a district in the western United Statedie$e classrooms have priorities for
enrollment, such as the children need to be ELLs and/or qualify for free or reduced lunch
based on reported family income. Classroom teachers were recruited based on
convenience sample from Title | school sit&x pre-kindergarterteachers participated
in the video group anfive teachers were in the comparison grouarticipating
classrooms were sigined randomly to each grou@ne hundred and tdamilies
participated irthe video groumnd 41 participants fohé comparison grougut of 261
families totalthat were reached out to by the teachdisere were a total of 29 males and
127 femalesn the study The average age of participants was 31H80 ethnicity/race,
Hispanic was the highest with 86 partiaips followed by Caucasian with 39
participantghen Asian/Pacific Islander with 18 participanidiree language questions
on the surveyvere asked to identifigLL status(Goldenberg, Rutherfor@uach &
University of California, 2010 The total primaryanguage used in the home regardless
of the language spoken to tbleild was 95 English, 52 Spanisgdnd 10wereother
(Bengali, Viethamesendigbo). Thelanguage most spoken bigildrenwas107
English, 43 Spanish ariwereother(both English and Smish) Thelanguage first
acquired bythestudens were 90 English, 58 Spanisgdnd 9 othe(Bengali, Vietnamese,

and both English and Spanish)
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Ei&!%graphic Characteristics for Video and Comparison Group
Variable Total Video Comparison
norM  %orSD norM %orSD norM % orSD
Total 157 78.5 110 100 41 100
Gender
Male 29 145 18 16.40 9 22.0
Female 127 63.5 91 82.70 32 78.0
Age (years) 31.60 745 31.31 07.91 3254 6.34
Relationship with
child
Biological parent 149 74.5 103 93.6 41 100.0
Adoptive Parent 1 0.5 0.9
Stepparent 5 2.5 4 3.6
Other 1.0 1.8
Ethnicity/Race
African-American 8 4.0 6 5.5 4.9
Asian/Pacific 18 9.0 14 12.7 7.3
Islander
Caucasia 39 19.5 29 26.4 9 22.0
Hispanic/Latino 86 43.0 55 50.0 27 65.9
Multiracial 5 2.5 5 4.5
Other 0.5 39
Education
Less than high
school 27 135 20 18.2 5 12.2
High school/GED 73 36.5 49 44.5 20 48.8
Associates degree 27 13.5 22 20.0 5 12.2
Bachel or 18 9.0 11 10.0 7 17.1
Master s 2 1.0 2 4.9
Doctoral degree 2 1.0 1 0.9 1 2.4
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Other 8 4.0 7 6.4 1 2.4

Primary language

English 95 47.5 69 62.7 24 58.5
Spanish 52 26.0 32 29.1 16 39.0
Other 10 5.0 5 8.2 1 2.4

Language most
spoken by student

English 107 53.5 75 68.2 28 68.3
Spanish 43 215 30 27.3 11 26.8
Other 7 35 5 4.5 2 4.9

Language first

acquired by student

English 90 45.0 66 60.0 21 51.2
Spanish 58 2930 37 33.6 18 43.9
Other 9 4.50 7 6.4 2 4.9

Note.M = mean;SD= standard deviation

The video group was the only group to receive the videos during the intervention
A manipulation check was usethe video group selfeportedthe iyes o t hey
the videos through a forced choice survey ques8emTable3 for descriptive statistics
for viewing and ceviewing the videos. Out of 110 video group participants, 57 co

viewed the video(s) with their child and 49 did not.

Table 3
Descriptive Statistics for Viewing and ®@@wing
Variable Total Video and Video Group
Comparison Group
Nor M % or SD Nor M % or SD

Did you watch the video?
Yes 110 55.0 110 100.0
No 41 20.5

wat
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Did you watch the video

with your child?
Yes 57 28.5 57 51.8
No 49 24.5 49 44.5

Table 4explains thenumber of participants required to ensure sufficient power
for primary analyse@Cohen, 1988; Erdfelder, Faul, & Buchner, 1996; Faul, Erdfelder,
Lang, & Buchner, 2007).

Table4.
Minimum Sample Size Needed for Range of Effect Sizes

Lower-Mod  Moderate UpperMod

(.20) (.25) (.30)
Changes in Survey Scores
Within Subjects 32 21 15
Between Subjects 120 78 56
Time by Group interaction 32 22 16

Note Power level = .80. Alpha level = .05.
A priori power analysis was conducted using G*Power 3.1.7 to determine the
minimum sample size required to find significance with a desired level of power
setat .80, an alpha (U) level fAtBasedd5, and a
on the highest needed sample demands for the between subjects effects, it was
determined that a minimum sample of 78 participants are required to ensure
adequate power forpnary andyses (Cohen, 1988; Erdfelder et al., 1996; Faul et
al., 2007).
Context
The intervention of videos began at the start of May and ended at the start

of June, a time during transition to kindergarten efforts by the school district is
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also seen wit the distribution of transition to kindergarten packets by the school
district Each pacst contained transitionto kindergarterstorybook, a list of
transition to kindergartestorybooksand a handout with guidelines for parents
on things to do durmthe transitionThese packets were distributeglveral ways
to families including during conferences, group parent meetings or personally to
each family.
Research Tools and Procedures

Transition to Kindergarten (TK) Modules. Findingsfrom Walsh et ab pilot
study(2017)wasconsidered in the process of creatingaheentmodules. Participants
reported a mostly positive experier@®o, regative feedback accounted for 23#hile
procedural was 13%Walsh et al., 2017)As shown inTable 5 findingsfrom the pilot
studycontributed to our knowledge aneatingenhancedjuality videos The lessons
learned from the pilot studyre divided into three main categoribsthe process of
making the videg the lessons learnadereincorporated to produce agjity video for
familiesby maintaining the positive features reported from the pilot study and

considering the negative and procedural features for enhancement.

Table 5.

Lessos Learned from Pilot sidy

Category Lessors Learned

Procedural Video coull be shorter; additional information was needed; auc
and text were helpful; print was too small

Positive Parent, teacher and child perspectives were helpful; appreciat
diversity of participants; liked description of academic
expectations; liked spdui examples of routines and skills

Negative Wanted to see behavioral expectations; should have included

diverse family structures an
needed to be more relevant to target audience
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Content. The videocontentfor the presnt studydrewfrom existing literature

regarding information and practicsat can suppothe transition to kindergarten.

According to the literature, the informati@rnthin these features were found to be the

most important and beneficial in helpiraniilies during the transitiofsee Table 6.

Table 6
Literature Supporting Transition to Kindergarten Practices
Video Literature Specificity
Features
Handson LaraCinisomo  Approaches to learning, language and
Learning (2011) communicabn, cognitive development, social an
Activities emotional competence, health and physical
development
Comienza en Ready Rosie (literacy, math), Book Creator App
Casa (2012) (literacy), Shadow Puppet App (literacy)
Nevada Pre Schml Readiness Domain€ognition, Language
Kindergarten SocialEmotional,Creative Expression, Physical
Standards (2010 Development
Dail & McGeea Literacy Concepts: alphabet recognition and
(2008 knowledge, concept of word, letter formation,
phonemic awareness, let®wund relabnships
Walsh, Cromer, Sociatemotional, skilbuilding, problemsolving
& Weigel,
(2014)
Transition LoCasale, Class visitations between kindergarten-prand
Teaching Mashhurn, teachers; kindergartemientation, parent
Practices/ Downer, Pianta orientation, schoelide elementary school activity
Approaches (2008) for prek, individual parent meetings, sharing of

NAEYC (2009)
Developmentally
Appropriate
Practice (DAP)

written records, curriculum discussion

Approach to promoting young childrérs o pt
learning and development through development:
appropriate practices
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Reducing Clevenson Video transcends language barrier
Language (1999)
Barriers LaraCinisomo  Translated to Spanish
(2011)
Olmstead (2013) Hispanic parents reported larage as barrier and
time
Daugterty et al., Can overcome language barrier between provide
(2014) and families

Malsch, Green, Language and translation problems posed as a
Kothari (2011) barrier

Participants Calabrese (2006 Include mix ¢ administrators, faculty, and parent:
Perspectives

Kindergarten Malsch, et al. How to register, when to register; dates and time
Registration (2011) for: orientations/meetings, school visitations, stal
Logistics day and school hours;

kindergarten teacher inforriian; information about
school daily routines, school calendar,
transportation options

Based on the existing literature supporting the transition to kindergarten prétabés
6), thefour presentidecs collectivelyinclude a) hands on learning aetties along with
teaching practices in a kindergarten classrgetting andb) a mixture of participant
perspectivesindc) practical kindegarten registration logisticd.ike theWalsh et al.,
(2017) pilot study, information sheet®&recreated to aceopany the video in English
and SpanisliSee Appendix A The information sheetsereassessed using the
readability statistics prograflesch Readability Test available in Microsoft Worde
first three videos assessed scored a 0.0 college grade leaainmé isdifficult to read
and comprehend unless you are a college graduate, while the fourth video scored a grade
level of 1612, which is fairly difficult to read as well.

Rubric. To developgood quality videsfor families, two raters independént

scordl all three videosising a published rubric (see Walsh, Cromer, Weigel, & Sanders,
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2013).This rubric assesseate quality in video technicality and developmentally
appropriate practices (DAP) as partloé curriculumThe two raters were traindxy the
researcher instructing themstudyReliability and Preliminary Use of a Rubric to
AssessPHKi ndergarten Te(Waldhetal@l3 andthikethey Us e s
beame mordamiliar with the rubridhrough a group discussion of each item with the
researchefThe group deemed this as straightforward and did not complete practice
scoring.The scoring scale of threbric used included: insufficient (1 point), emergent (2
points), proficient (3 points), or distinguished (4 poiri®glsh et al.2013. The rubric
addressethe following section for video technicalitiength of DVD, written language
convention, audio, visual definition (resolution), visual definition (camera techniques),
lighting, andmenu fundbnality. The rubric also addressed DMRich included:
planning curriculum to achieve important goals (3Aplanning curriculum to achieve
important goals3C,2) andcreating a caring community

To reiterate, fier reading the article and becoming familiar with the ruioric
discussiorwith the researchgeach rater independently watched the videos giving each
video separate ratingsr each sectionn an electronic sheeODnceboth individuals
completed the scoringatings from both raters wemmpared If raters reached an
agreenentfor eachrating, a point was given and if mgreement was reached no points
were givenThe total amount of agreement scones summed andivided by the total
number ofsectiongo ob&in a percentage of agreemeihe raters reached an 80%
agreementdr the first video (Bndson learning activities), 80% agreement on the second
video(views on the transition to kindergarteahd 90% on the third video (kindergen

registration information). Largely, no dimeosiwas given a score less than thpemts
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(SeeTable7.). Planning curriculum and creating a caring community scored three across
the board for video one, demonstrating room for growth in future interverationg

with audio in this particular videoT he length of the video dimension waseaj a score

of one to each video since éaddeo was rated separateljyhis toolprovided the

criteria essential to producirguality vide for families, akin to the pilot study achieved

by Walsh et al(2017).

Table 7
Rater Rubric Scoring
Dimensim Video 1Hands on  Video 2 Hands on Video 3 Hands on
Learning Activities Learning Activities Learning Activities
R1 R(2 AD R@® R AD R® R((@ AID
Length of Video 1 1 1 1 1 1 1 1 1
Written Language 4 3 0 4 4 1 4 4 1
Conventions
Audio 3 3 1 3 4 0 4 4 1
Visual Definition 4 3 0 4 4 1 3 4 0
(resolution)
Visual Definition 4 4 1 4 4 1 4 4 1
(camera technique
Lighting 4 4 1 3 4 0 4 4 1
Menu 0 0 1 n/a nla 1 na nla 1
Functionality
Planning 3 3 1 na nla 1 na nla 1
Curriculum (3A,1)
Planning 3 3 1 na nla 1 na nla 1
Curriculum (3C,2)
Creating a Caring 3 3 1 na nla 1 na nla 1
Community (1B)
Match 9 8 9
Total % 80% 80% 90%

Notes R= Rater; A= Agree; D= Disagree

Video Production and Procedures
For the pupose of thisyuastexperimental desigstudy, there werégwo groups
(video vs comparison). Over the course of five wedks, videogroup(n=110)receivel

four videos along with the survey and information sheet while the comparison group
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(n=41) only receivel thesurveys.Video distribution begaon the first weelof May
2017 and ended the first week of June 20IAe video groupeaceival the general video
(Walsh et al., 20))7along with the survey and information shtet first weelfollowed
by threeseparaterideos each wée including thesurvey and information sheetsl'he
lastand finalweekall participants only received tiseirvey. The comparison grooply
receivedthe surveys for the fivereeks andeceived the videos and information sheets
after the interventiofb weeks)was finished.SeeTable 8for video web links in both
languages.

The transition to kindergartendecs werecreated by a videographeith
children and familiefrom alaboratory school located in the Western United Staies.
three videodollowed the general transition to kindgrten vileo established by Walsh et
al. (2017. These three vidednclude a) handson learning activitiesalong with
teaching practices in a kindergarten classroom setijraymixture of participnt
perspectives (adimistrator, faculty,parenj, andc) practical kindergarten registration
logistics.The videatranscriptwastranslategdsubtitled in Spanishandaccompaniedhe
video.

The duration of eachideo isapproximately five minuteshile the general video
is @ght minutes (Walsh et al., 2014 link to each video (one in English and one in
Spanish)vasindividually sent to participantgia text or emailWhentext was preferred,
information sheetwereprintedin Englishand Spanisland provided in the partjgating
classroomslf email waspreferred information sheets (one in English and one in
Spanishwasattached to eachmail. Teachers verbally communicated ttosparents by

askingfor their preference.
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Table 8

Video Web Links in Bothalnguages

Video English Spanish

General videa https://www.youtube.com/watch? https://www.youtube.com/watch?v=w
v=yuWOKMKB1NY Wn0aOE5cll

Handson https://www.youtube.com/watch? https://www.youtube.com/watch?v=N

leaming v=bW9neHpb-Q TJHeG553Y

activities

Views on the https://www.youtube.com/watch® https://www.youtube.com/watch?v=v(
transition to  vV=OLy13A6K6fE Ew2ZZpRml

kindergarten

Kindergarten https://www.youtube.com/watch? https://www.youtube.com/watch?v=vj
registration v=XnVOBWI1Mvsé&feature=yout CbaguEn8&feature=youtu.be

information ~ u-be

Measures
The prekindergarten teachedsstributed the surveylinks via Remind
(communication tool for teachern®xts or email linkto families The survey, whichwas
sent with tke video and information sheets haa versions @ailable (English and
Spanishandwasforwardedvia a link to PsychDataanonline surveyplatform The
survey includes 29 questions in tof@ive questions are demographic related while two
are operended responses and the resda Likert scale Pareits wereinvited towatch
the video(in English or Spanish), peruse the information sheet (in English or Spanish)
and fill outasurvey(in English or Spanish) after watching tideo.They were also
encouraged to eview the video with their familyand/o to watch it multiple times.
Demographic QuestionsThe survey includeguestions abouyt a r eage, 6 s

gender identityrelationship with the childgthnicity/race, and highest level of education.


https://www.youtube.com/watch?v=yuW0kMKB1NY
https://www.youtube.com/watch?v=yuW0kMKB1NY
https://www.youtube.com/watch?v=wWn0aOE5c1I
https://www.youtube.com/watch?v=wWn0aOE5c1I
https://www.youtube.com/watch?v=bW9neHpb_-Q
https://www.youtube.com/watch?v=bW9neHpb_-Q
https://www.youtube.com/watch?v=N8TJHeG553Y
https://www.youtube.com/watch?v=N8TJHeG553Y
https://www.youtube.com/watch?v=0Ly13A6K6fE
https://www.youtube.com/watch?v=0Ly13A6K6fE
https://www.youtube.com/watch?v=vGEw2ZZpRmI
https://www.youtube.com/watch?v=vGEw2ZZpRmI
https://www.youtube.com/watch?v=XnVOBWl1Mvs&feature=youtu.be
https://www.youtube.com/watch?v=XnVOBWl1Mvs&feature=youtu.be
https://www.youtube.com/watch?v=XnVOBWl1Mvs&feature=youtu.be
https://www.youtube.com/watch?v=vjCbaepuEn8&feature=youtu.be
https://www.youtube.com/watch?v=vjCbaepuEn8&feature=youtu.be
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Questions aboutthe Video. This measure was piloted indi¢h et al. (2017) and
includes seven questions about the video. It starts with a fixed choice qu&diiond y o u
wat c h t hNext, a5 pdir bikerbscalas usedto ask about the length, audio,
visual definiton, and if the video was helpfi8coresof each item ranged from 1 t¢ 5
with 1 being fAistrongly di shwogppeaendedand 5 bei
guestionsaski What f eatures of the video seem mos:
barriers do you see with the video?0

Family Involvement. This section includethree scales witB-point Likerttype
responsesonsisentwith HooverDempsey and Sandler (19%hdHooverDempsey,
Walker, Sandler, Whetsel, Green, Wilkins, & Clos$2005) literature oparental
involvementtheseare 1) generainvitations forinvolvement4 items(alpha reliability
of .88), specific 1 phitems@lpha reliakslity 6f t8b),andc hi | d 6 s
parental setefficacy, 5 items(alpha reliability of .78)The scores of each item ranged
fromlto6,withh being fAdi sagree very strolmgl yo to
generalinvitation fortheinvolvement section includesatemert like fithis school lets
me know about meet i n g sSpeaifit hvtaignefiomtiaet h s ¢ d 6 e |
teacler arestatements such agedchers at this school are interested and cooperati
when t hey di s cquestiosfonpareotdl selefficacyamerstdtements are
more likeil dondét know how to help my child do
Data Analysis

At hemati c analysis was conduct-endedon par
guestion about the video features that seemed most helpful in the survey. This process

involved the researcher coding the response initially, coding those groups, then creating
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common themes (ISaltdaaRa,co02d0ilnlg) .i ncl udes desc
2011). Focused coding involves finding the most prominent initial codes or codes that

group together (Charmaz, 2006)he responses were analyzed to determine initial codes

then focused codes, and eventually themes.

The first coder engaged in initial coding, which includes stating descriptive codes
(SaldaRa, 2011). Next, focused coding occu
prominent initial codes or codes that groagdther (Charmaz, 2006). The first coder
analyzed the data to determine initial codes, then focused codes, and eventually themes
The second coder is a doctoral student in education outside of early childhood. The
selection of the second coder outsidearfyechildhood education was to mitigate any
potential biases. The coders worked to reach consensus on codes and then collectively
identified major themes. To promote the rigor of the study, a third coder, the first author,
independently reviewed the datadvalidated the coding analysis. She met with the first
coder to discuss two items that she potentially thought could be coded differently. The
items were discussed and one item was recoded.

The guantitative data collected from the surveys weatyaedvia statistical
analysis using SPSSndependenttests were used to compdreth the video and
comparison group variables within parental -gdffcacy, teaher, and school
communication to detarine statistical significances. Descriptive statisties wsed to
analyze the quality of the video di mensi on

opinions.
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Chapter 1. Results
This study examirgethe level of parentahvolvementfor families of ELLs
during the transition to kindergartgiven the barers thaexistfor ELLs. The
organization of this chapter will be inrtes of the research gsteons. The first open
ended question irhe survey regarding the aspects of the TK modules participants
(parents) reported to be the most importaas the fist to be examined. Thgthe
following research questions, two, three, and fmerexamined by lookingt the
comparisorbetween video and comparison group in relation to parentadffieficy,
teacher communicatioand school communicatiorLastly, the fifth research question is
statistically analyzed by looking pta r eopiniobssof the video.
Research Question 1
Fifty-six participants providetesponseo the operended survey question
Thirty-nine responses to the opended questions were English and 17 were in
Spani$. Fifty-six responsewere analyzed to develdpemes After examining the
gualitative data, four emerging themes occurred from the analysis: general information
about the transition to kindergartemays for parent prepaian, understanding child
development, and other. Furthermore, resulting thematic elements emerged from the
aforementioned themes. Each thematic element presents a helpful contribution for
participants in the overall transition to kindergarfEable 9reports the themes, thematic
elements, and representative quotes reported in the survey.
Table 9
Thematic Analysién=56)
Theme Thematic Element Representative Quotes

Procedures AHowegbDster
(n=4) (parent)
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General information about

the transition to
kindergarten

Information
(n=11)

Recommendations
(n=5)

Ways for parent preparatio Home activities

(n=3)

Ideas
(n=3)

ARStep by st e
andt i pstepparent)
Altés good t
to take to enrollment and th
transitions from pré to
ki nder gaent] e n

Ai nformati on
i mportance o
(parent)
Apointing to
websiteo (pa:
AThe common
were reviewed and
answeredo (p.

nAIl I the advi
very helpful and gave me
| ot s of i nsi

AGreat tips
(parent)

At hei aedo (pat
Arecommendi n
with my child to prepare hel
for kinderga:

as for a-
vitieso

activit)
my child transition in to
kindergat e n o0 ( pat
AThe specifi.
are helpful to do at home ot
anywhere in fact, to help ar
better your child in their
educational
parent)

i de
cti
t he

ot D

AWhere chil

packing thei:
Al deas o0n eswh .
experiment with in order to
encourage learning in a fun
environmento

d
[



Encouragement
(n=3)

Communication

(n=2)
Understanding child Development
development (n=9)
Perspectives
(n=3)
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fiMy child was excited to se
the fun activities the other
kids were doing in the videc
My son asked afterwards if
could take him to
Kindergarterright then.

The video surely helps
children to look forward to
great and fun experiences i
Ki nder dparert)e n

AMaintain col
between school and family
and parents. Between scho
and homeo (p.
fiTry to be posive and talk
to child in a positive way
about school and all the
experiences he/she will hav
in class with activities,
classmates, and teachers
(parent)

AFor my <chil
scared when they start
ki ndergarteno

AThe | mport al
childrends c
starting kin:
Aithe way to |

adapt to their new school

year éo (par e
Asoci al beha-
Aithe working
solve issues and help the

childunderstad mor €
(parent)

AWhat | ack o
to the chil d:

AHaving a mo:
teachers out |
AWhere Jorda:
that at the end of the day st
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made friends

alonel! 0o (par
Expectatons AThe info ab:
(n=3) are expected to do in

ki ndergarten:
APrepare chi |
with kindergarten
expectations:
i étalk to child in a positive
way about school and all th
experiences he/she will hav
in class withactivities,

cl assmates,

(parent)
Academic Skills Ai nformati on
(n=4) importance of literacy

s ki (pdremtd

fiThe importance that we ca
teach them colors and
nunmbers with different
ma t e r(parent)s 0

ALeaning the
spelling the"
(parent)

AThat |1 need

on working one on one with
my child and reading to anc
wi t h (baremt). O

Other Everything AAIl. 0 (parent)
(n=6) AEverything is usefuh
(parent)

AAIl the explanatiord
(adoptive parent)

General information about the transition to kindergarten
Information =11) was a key aspect mentioned by the participants. Information

parents found to be the most helpful included registration informatiogeetal
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information on what is expectefliring the process. Recommendatiomsy) was the
secom most frequent response on waydest prepare their child for the transition to
kindergarten. Kanwing what their children need in orderbe considered ready for
school along vih the tips and advices highly valuable because the information is
coming from knowledgeable speakeRroceduresnE4) such as kindergarten
registration and stepy-step instructions waasofound to bea helpful feature
considering that a process such as registration cardbicult proceduravithout some
guidance
Ways for parent preparation

The videos presented sevenalys a parent can prepare theillcdland family for
the transition to kindergarten. According to the participamgsials ofnome activities
(n=3) andideas (=3) in the videos provoked more ways that can help with the
preparation whether it be at home or elsewhé&@. examplesome home activities the
children demonstrated in the video weratching numbers and counting with various
materials Having the child in the video help with packing their lunch according to one
parent prompted an idea to implemahhome EncouragementéE2) and maintaining
communicationrf=2) with the child as well as between the school and the @ase
reported by the p#cipants. Trying to be positive and talking to children in a positive
way about school and all the experiesitey will have in school is a way parents can
prepare their children, as expressed by a parent
Understanding child development

Child develoment was a prominent element highly occurring among the

participants. Understanding child development9) is a unique process and participants
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demonstrated the value in understanding
Socialemotional deviepment appeared to be important in knowamgiunderstanding

what the child may experience and how to also help the child prepare socially and
emotionally for a milestone such as the transition. Participants also appreciated the
perspectivesnE3) such a the mother and teacher along with the chiteh stated that at

the end of the day she made friends and was not.afaméhermore, xpectationsf=3)

can provide parents with some reassurance on what they will see during the transition,
which is helpfulfor the child and the family. Academic skills#4) such as literacy and
increasing more parewhild interaction also provided some expectations as to what their
childrenwill be expected to do in kindergarten

Other

Lastly,the most recurring elemeptesented in this theme was everythingf).

t

h

According to the participants, thengeddecl ar

guestion and that is what this theme Aot he

viewed in all four videos inading the general video, hands learning activities, views
on the transition to kindergarteaind kindergarten registration logistics. All four videos
contributed to helping participants in the process of transitioning to kindergarten.
Research Questin 2
The first quantitative research question pertinent to this study analyzed parental
self-efficacybetween the videf=110)and comparison group=41). An independent
sample itest was used to compare both groups. No statistical significance was fou
between both groups.

Table 10
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Comparisorof Parental Selefficacy between Video and Comparison Group

Variable Total Video Comparison t df
M SD M SD M SD

Know howto help 5.20 097 515 104 532 0.70 -0.84 120
my child

Don 6t know 275 161 285 163 248 157 1.08 120
helping

Dondét kno 270 175 285 183 229 144 153 120
help make good
grades

Successful in 524 102 515 112 548 063 1.73 65.44
helpingmy child
learn

D o nkdédw howto 2.48 161 258 169 219 133 131 65.50
help my child learn

Total 23.03 538 2483 450 -183 6154

Research Question 3

The second quantitative research question analyzed teacher communication with
parent between the vid€p=110) andcomparison gpup =41). An independerdample
t-test was usto compare both groups. Fodariables were found to be statistically
significant among the video and comparison grotipe first variable statistically
significant was where the comparisgmoup partigpants M=5.58,SD=0.50) reported a
higher rating than the video group participands5.49,SD=0.67) t(120)=6.530n the
6-point value scale ohfeel welcomed at thischool. The secondvariablestatisticaly
significantwas whereahe video group padipants M=5.33 SD=0.78 reported a higher

averageatingof 5.33onmy ¢ h i chet @sked mesoaexpected méetp my child
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with homeworkthan the participants from the comparison graip4.90, SD=1.17),

t(120)=2.31who reported an average ratingdo90.

The thirdvariablestatistically significant waund where the video group

participants iM=5.25,SD=0.90)reported a higher rating of 5.25 ony

chil dos

asked me to talk with my child about the schoolwlagreas the participants frometh

comparison groupM=4.74,SD= 1.34),t(39.64)=1.97, reported an average rating of 4.74.

The fourthsignificant variable found was whettee video group participants

(M=4.58,SD=1.40) reported a highewerage rating of 4.5 themy

c haadher 6 s

askel me to help out at the schpalhen compared the to the comparison gradp3.90,

SD=1.66)t(120)=2.22who reported an average rating of 3.90

Table 11
Comparison off eacher Communication with Pardmgtween Video and Comparison
Group

Variable Total Video Comparison t df

M SD M SD M SD

Teachers are 546 0.72 542 0.78 558 050 -1.10 120
interested and
cooperative
Feel welcome at 552 063 549 0.67 558 050 -6.53* 120
school
Teacher asked or 522 091 533 078 490 117 231* 120
expected to help with
homework
Teacherasked me 5.12 1.05 525 090 474 134 197 39.64

talk with my child
about the school day

t eac
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Teacher asked to 5.07 1.09 512 1.02 494 129 0.81 120
attend special event
at school

Teacher askedthelp 4.41 149 458 140 390 1.66 2.22* 120
at school

Teacher contacted m 5.16 1.06 5.25 092 490 1.38 1.32 39.67
Total 36.45 4.64 3455 5.50 1.88 120

+p<.10* p<.05. **

Research Question 4

The final quantitative research questaralyzed school communication with
participantsetween the videa€110) and comparison group<41). An independent
sample ttest was used to compare both groups. No statistical significance was found
between both groups.

Table 12

Comparison o5chod Communication with Parentsetween Video and Comparison
Group

Variable Total Video Comparison t df
M SD M SD M SD

Parent actiities 416 161 426 154 387 180 1.17 120
scheduled so | can
attend
School mtifies 469 139 471 136 461 148 035 120
meetings/ school
events
School caotacts 416 190 425 187 390 200 0.88 120
promptly about
problems

Teacher informs 470 149 488 141 419 162 2.26 120
about chil

Total 18.11 5.27 1658 621 1.33 120
+p<.10* p< .05, **




4C

Research Question 5

Table 13reports video dimensioraccording to the participants who viewed the
video (1=110). On a Hoint rating scale, the video was valu@dappropriateness of
length M=4.36, SD=.88), clarity of the audio1=4.31,SD=.91), satsfactory of visual
definition (M=4.36,SD=.86), and overall helpfulness1€4.36,SD=.81).

Table 13

Descriptive Statistics for Parentsod Opinio

Video Dimension M SD
Length 4.36 0.88
Audio 4,31 0.91
Visual 4.36 0.86
Helpful 4.36 0.81

An openended question on the survey asked parents to identify potential barriers
within the video.Thirty-two participants responded. Sixteen participants responded that
there were no barriers b/yAsd aSevremtpsagr tsiuacihy
responded with affirmations about the vide

Nine parents responded with suggestions about the video. One parent wanted all
the videos to be more child friendly. Two parents had technical suggestatitsy that
the subtitles were too fast, and one parent expressed a preference for talking compared to
subtitles. Two parents expressed that the videos lacked excitement. One parent that
suggested the video was boring also suggested thailegleg betveen a parent and
teacher would be helpful. Another parent suggested that a narrator stating what is being
observed in the video would be an improvement. One paradé a suggestion about

how a teacher handled a situation. One parent thought the classesoanbarrier by
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stating that it looked crowded. Finally, one parent thought a barrier was that footage

seemed to be shot in kindergarten classrooms nddipdergarten classrooms.
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Chapter IV. Discussion

Thegoalof thisquastexpaimentwas to examine family involvement using video
in English and Spanidio promotethe transition to ikadergarten for ELLSThe objective
of this study was to explore the effects of a stemin interventior(in English and
Spanish)f four transitionto kindergarten videos with information shettparents with
a prek child enrolled in a Title | schoolELLs with low-income family backgrounds
encounter barriers that limit family involvement durihg transition to kindergartean
important milestae in lives of young childre(Cooper et al.,201Q Tarasawa &
Waggoner, 2015)As a result, ELLs are placed at an unequal disadvantage when
enteringkindergarter{f Wa n| e s s .étevioaslresearci2od Enplish and Spanish
video has shown that patsrand teachers find video to be a valuable family involvement
strategy (Sanchez & Walsh, 2010; Walsh et al., 204dditionally, this study builds
upon past studies because the information provided in the video was in the form of
images and audio, alselping reduce the literacy and language barriers for ELL families
(Walsh et al., 204 This is the first studpn video to explore family involvement that
progresesbeyond qualitative and descriptive dagawell as notinferential statisticand
thus itadvances the literature.
Overview of Findings and Results

This quasiexperimental study involved two groups, a video and comparison
group, whichconsisted oparentsvho have a pr&indergarten childvatchingtransition
to kindergartervideosand thercompleting a survey, which was a combination of

guestions used in the pilot giwand weHlestablished scaldésom the literaturédHoover
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Dempsey & Sandler, 199HooverDempsey et al., 2005Qualitative data on
participant s 0 vigeeswer@lsoanalyzede s of t he

In sum, gveral aspects in the videos, consistent with previous literature were
repored by participants as helpful. No significant differences were found between the
video group and comparison group when ptaleselfefficacy was analyad. Four
variables were found to be significant between both groups in teacher and parent
communication. No significant differences were found between both groups in parent
and school communication. Overall, parents in the video group reported hing}s rati
the quality of video dimensions.

Parents in the intervention group reported watchiegvideos, which was the
manipulation checkAdditionally, a rubric was used to assess the quality of the videos
and 80% agreement was achieved.

Positive Experierces and Memorablevideo Content

The first research question askekat aspects of the TK modules were found
noteworthy by parent®ased on thgualitativeanalysis, the thematic elementisat
emerged from the parn tre8penses were in sync witiisting videoliterature in terms
of thecontentconsidered important for famili¢e feel involved particularly during the
transition into kindergarte(Calabrese, 200@®ail & McGeea2008 Harvard Research
Project, n.d.LaraCinisomo, 2011; LoCasale et aD08; NAEYC 2009 Malsch et al.,
2011, Walsh et al.2014) All four videosincluded transitiompracticeghat govided
parensreported providedeneral information about the transition to kindergarten, ways
to prepareandanunderstanding of child delopmentduringthis process Table9

provides more information on thegemes and representative quotes as evidence.
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The first theme or general information about the transition to kindergarten
captured the importance of registrati&@ssentially, onefahe first steps in the transition
to kindergarten is registration. Gathering the information neceksamygistration,
knowing how to registeand everything thereaftes important informatiorparents need
to begin a successftilansition(Malschetal.,2011) Consistent witiMalsch et ab s
(2011)study, parents reportethformation about the logistiad the transition process to
be a key aspeat the videos.Registration information aboptrocedures, information,
and recommendationgere repaied asbeing helpfua s gl eaned by t he
frequency counts of thematic elements (see Tablé-or examplepne parent stated,
fi t gdoasl to know the steps to take to enrollment and the transitimmsgirek to
ki nder glhkesetfirdimgs duitively fit given thatthe Kindergarten Rgistration
Informationvideoconsisted ofogistic informationfor enroling a child into
kindergarten, a process that dsintimidating and difficult if parents do not have the
support and resour¢®alsch, etal.,2011) In additionto the general information
recommendationsuch as the tips, advicend suggestions made in the videos were
common responses amopg r ent s . O nRecomraendnghings sotda@awitle d |
my child to prepare her forkindemga en, 6 and another parent
given was very hel pf ulPerhapsdwhgnather peopée, such ass
the knowledgeable speakére., administrator, teacher, and seasoned paretite
Views on the Transition tdindergartenvideo providedpersonal recommendations
parentsveremore apt to find thedeelpful and even follow through becaubese

speakerfiavecome across thexperiencene way or another.

e s

=1

of
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The second theme, wais preparewas agairhighly repoted as helpful for the
parents Thiswasno surprise givethat many times families in the past have expressed
feelings of unpreparedness, maladjustmand lack of school suppdifMiller, 2014).
Using several ways to prepare ahead of time such asnmapteng home activities and
ideas demastrated in the videosyill place children at aradvantage andt an equal start,
notablyfor ELLs who enter kindergarter a disadvantagegain by reinforcing the
learningathoméC a s p @ 1l5e e &haBng 0 kK ®ne stegparent commented
At he specific |l essons that are helpful to
yourch ' d in their educational futured demons
practices at home will have on the childedo the increase in experient®Casale
Crouch et al., 2008)At the same timghis study adds to past research whengous
programsalready ainto support families in the transition procéssengagingamiliesin
early learning activities as paf preparing the childor kindergartenReady, Set! Go!,
Comienza en Casa, CHIK Pilot Study).

Along the lines of preparation @ncouragement and communication. The videos
encouraged not only a positive experience for the pdrahalso their child
demonstrated inthisresponse imy c¢chil d was excited to see
asked afterwards i f | c¢oul dhistalsokadlsirhinem t o Kk i
with the importance of communication because the parent is communicating \eepositi
experience the child wildl have and the i mp
environment as stated by one parent, Amai n
family and parent s, Tiheentreaseanrconsnaricationiwillantyd h o m

resut in an even more successful transition for the dhéldausevhen there is
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communication between the school and family, children are more likely to have a
successful transitioaccordingto (Cooper et al.2010; Gonzalez & Jackson, 2012

The third themestens from participants stating hownderstanding what their
child may experience developmentally during this transitiche videosvashelpful.
The fact that pasaiatenotionabdevelopmers loemg itnpbntastn 6 s
severaltimesis t at ements such as fAchild wondét be s
confidencewhen starting kindergarten i s e vpardneamernalizimgthe
information onhow to support their child developmahy through the transitiodue to
the complexities fothis process This finding corroboratesrends inthe previous
literature Specifically, the previous findings align with assertions shi@porting the
transition to kindergarteby incorporatingchild development informatioand
kindergarten readinesills including sociaemotional development, academic skills
and kndergarten expectatioase importan{Dail & McGeea, 2008LaraCinisomo,
2011;Nevada PreKindergarten Standards, 2010; Walsh et al., 2014

The fourth and final theme, other, inporates everything presented in all four
videos. Six parentswithout specificatiomesponded sixlifferent timesstating,
Aeveryt hi n gallthesexplasagobinthedvidems wer@ helpfuMhile the first
video was a more general video on ttamsition to kindergartethe following three
videos providednore indepthinformation on particulatopicssuch ashandson learning
activities, perspectiveand registratiomformation Although these parents provided no
specification, the findingadd to previous literature by demonstrating that vidao be
an effective strategy to communicate important informatitnpducenew information

or reinforce learning at home (Calabrese, 2006).
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Few studieshave used video to communicate this impartaformation and even
fewer studies have examuohthe perspectives of parents in regards to whamn the
information presented to theimthe videoswashelpful. The themeshatemerged from
the qualitativeanalysisprovide useful information to pratonersto suppat families in
the transitiorbased on their perspectivel families do not attain the information
necessary, they will as Cooper et al. (2010) mentions in his literature result in low family
involvement, thus affecting the ability bave a successful transitio@n the other hand,
if these practices amcessible anmnplementeccompetentlyby the parentst can
shield children with families who are sociaipdeconomically at riskGaspe et al.,
20l15Cooper2 0o Llead uc h 2 8 0 Bharéfare, the use of videos
English and Spanishith this suggested content can be added to early childhood
professional strategies to promote the transition to kinderg&ktiean families of ELLs
also have this information, esgally in form of imageand in English and Spanighey
report positive feedback as evidenced bygtesengualitative findings.

Parental perspectives the videos examined the video dimensions that determine
the technical and quality of the video®n a5-point rating scale, ranging from strongly
disagree to strong agree, the participants were asked to rate the appropriateness in length
of the video, audio clarity, visual definitipand whether the video was helpful. The
rating for all four varmbles resulted in a value score of four. The findings of this analysis
demonstrate that the overall quality of the videos lie within standards that make them
accessible, comprehensible, and beneficidle resulting value score of four mostly

aligns withthe video raters scaef the video. Based on the value of mode, the video



48

raters gave visual definition an overall score of four, audis three point five, and
length wasone.
Self-Efficacy, TeacherParent Communication, and SchoeParent Communicaion

Fourquantitative research questions were statistically examined for significant
differences between both the video and comparison group in regards to parental self
efficacy, teacher and parent communicateomd £hool and parent communication. $hi
statistical examination was coupled with examination gb a r eratingdosthe video
dimensions from the video groyarticipants

Results from examining parental sefficacy within both groups were as
expected in some instancdsor example,tte video group, who answered the questions
while receiving the videos responded positively bisia questions of this sectiorThe
guestions asked to indicate how much the parent agreed or disagreed baseepoiméa six
rating scale with each statemémtegards to how the parent helps their child with
school. This makes sense given that vidposvidedparentswith visuals of home
learning activities and teaching practices that can be implemented atwoicte could
have positively influenatheir dility to implement theséasks andn turnincrease
p a r esalftefficacy (Bandura, 1997)The comparison group alsesponded with
positive rating on all six questions of this section, however, thgre not receiving the
videos at the same tinasthe video grop. The fact that the groups did not show ratings
that were statistically significant may indicate ttke compariso grouphadalready
been receivinghe support that would have otherwestablished higparental self

efficacy.
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Although ro significant differencewere found in parental sedffficacy between
both groups, significant differences were found in teacher communication between both
the video and comparison groups. The teacher comeation sectiorof the survey
consists oparenal responses about how theye e | about what their ch
helpthe parent take part in school activit@sa sixpoint rating scale, from disagree
very strondy to agree very strongly.

The first variable identified as statistically sificant wasl feel welcomed at this
school The comparison group reported a higher mean of 5.58, when compared to the
video group who reported an average mean of 54 difference in these groups may
have resulted frorthe intervention group being mecriticaldue to increased exposure
of more effortdrom the videahan the comparisors¢hulting, 2010.

The secondariable identified as statistically significantwag chi | dés t eac
asked me or expected me to help my child with honkeWidre vided gr oup 6 s mean
consisted of 5.33vhilet he compari son6s Pgrticipangs fromée¢han was
video group may have assumed teasb&pected them to implement the practices seen
within the videos which may hdhkisdassaot her wi se
possible explanation for the significardiéference between both grousthis variable.

The thirdvariable identified as statistically significant wag child teacher asked
me to talk with my child about the schoolday T he v i deansigiedofb@® s me a
whereas the mean for the comparison group was £&rhaps the intervention group
received messages of family involvement while watching the videos.

The last and fourtkiariable identified as statistically significantwayy c hi | d 6 s

teacher asked me to help out attheschdoh e vi deo groupds mean cc
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and when the mean tfe comparison group was 3.90. A reason for this significant
difference could stem from the assumption thedmmunicatiorbarrier was broken
while teacheyweresending out the links which in turn increased the likelihood of
teachers asking the parents to help out at schidok confirms speculations itihe
previousliteraturestating thavideocommunication between teacher and pareray
leadto increased parent involveme@anchez et al., 20L1Also,ifpar ent 6 s
competencies and personal sefficacywere ratedvhile watching the videgghe
increased chances of parents volunteeaingchools even higher.

Lastly, in the final sectiorof the survey with reference to coranication between
the schoothe parent, no significant differencegre found between both groupBhis
section included parents report on how peo
going on with the child.On a sixpoint rating scale parents had could choose from never
to daily. After analyzing the data collected in this sectitie, evidence demonstratibst
most participants in both groups reported having been communicated with the school at
least once aveek. Because it is likely thathools need to attendd¢everas t udent 6 s
needsa once a week form of contact by the school for the parents increases the
likelihood of staying involved if not already increasing it.

Althoughthere were only foumajor significant differences identified between
boththe video and comparison groupe reported higher positive ratings of the visleo
may havencreasedamily involvement Furthermoretheabsence ofobustsignificant
results could be explained by thehool districts effort to also facilitate the transition
kindergarten by providing teachexgth transition to kindergarten packetsdistribute to

their prekindergarten familiesThese transition practices happening at the same time as
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the intervation may intervened with the ability to see significant difference whereas if it
were implemented at a different time, results may have indicated otherwise.

Contextual factorthat may have impacted the reswigsied among each teacher
as well For examplet e a c years ob teachingxperienceuse of technologgfforts to
distribute videosand classrom environment are some possible reasons to support the
results

Implications

The main aim of this study was to examine parent involvement amadng EL
families during the transition to kindergarten using videos as a communicative strategy.
Thefindingsfrom the operended questioauggesthat families have positive
experiences with video, deportwatching them, often ceview them with their child,
and find themhelpful as they begin the transition process. If parents have the
information they need, they will be better able to support and be involved during the
transition to kindergarten, a process that can be difficult if support systems are not in
place (Good et al., 2010; Mille014). Stakeholderadministrators, and early
childhood professionalseed to be aware of this in order to-gptfamilies to experience
a successful transition into a new environment.

Although significant differenes between the video and comparison group were
limited, using video as a communicative practice may be ideal when trying to transmit
important information to particular families who would otherwise encounter barriers that
limit family involvement (Daugheytet al., 2014; Olmstead, 2013). These videos break
those barriers and in turn can help increase family involvement at home and lead to a

successful transitioCooper et al., 2031Wildenger & Mcintyre, 201l Adding to the
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benefit of using this stratggs having the video available in two languages which in turn
increases accessibility and parent involvement among ELLs families who experience
language barriers.

It seems that if educators are able to transmit this important information ahead of
time o families of ELLs who are at risk, the likelihood of thperhaps approachiran
equal level asheir peers coulgotentiallyreduce the achievement g@paspe et al.,

2015 Lee & Burkham, 2012; Wanless et al., 2011)This form of communicatiors
potentally gaining ground as an evidence based pratti¢acilitate communication
between home and schd@laugherty et al., 20146anchez & Walsh, 201¥aala, 2013
Walsh et al., 2014)t isimportant that educatoronsider the use @ideoas a viable
strategyto buildng abridge of communicatiobetween home and school.

Limitation s

Most participants had a high school/GED=73); however, some participants (
= 27) reported having less than a high school educdtlmminformation sheets that
accanpanied the videos had high school to college lmasdiability levethus it is
possible that all participants may not have benefited frormfbemation sheets
Information sheets that are created at a comprehendible reading level and with minimal
wording are more likely to be less intimidating and overwhelming for famMeghta
was collected on theracticalityof theinformation sheetdNonetheless, the quality of the
video and the English and Spanish iteratiohthe videgoroved to be useful.

According to the data collected, 57 of the video participantsesed the
video(s) with their childbut of 106 participants who viewed the video{®)e videos

were intended for parents. This is a positive indication and may suggest that the videos
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prompged immediate thinking about how to involve their children in communication from
the school in the context of the hormide first video included perspectives of
kindergarteners and was filmed in an actua
reassung that parents thought to view this with their chAdpossible impediment for
not caviewing is the videoss that some of them (e.qg., kindergar registration
information) were not intended nor considetedbechild friendly.

An overall qualityof the videos was collectagsing a published rubrisee Table
7). Each individual video was not assessed given that some of the dimensions did not
apply to all of the videodJsing a different rubric or expanding Walsh eda2013
rubric might be aiseful approach to promote obtaining feedbackidacs specific to the
transition to kindergarten

A true pretest given before the video intervention would be helpful in supporting
this study. In conjunction with the ptest, a followup posttest(e.g, a month after the
intervention endedyould have been helpful to determine if there was decay in the
significant resultsFinally, this was a quasixperiment because logistically random of
assignment of families with a classroom to either a videoviatgion or no intervention
proved too challenging. Although random assignment of an entire classroom to either the
intervention or business as usual condition, there are potentially confounding factors with
this approach that potentially future studentgld@xplore.

Unfortunately, this study did neapture the transition to kindergarten efforts by
exploringteachergperspectivesluring the intervention. Due to the timing of the

intervention with the school districts effort to also provide families witbrmation on
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the transition to kindergarten, it is unknotwow and when the distribution of information
was transmitted to families.
Suggestions for Future Research

When combined with the findings from previous video intervest{@alsh et
al., 2014;,Walsh et al., 2017)t appears that vide@mains a promising practice amay
promote parent involvement. In future interventions, it might be helpful to detenmime
to promote ceviewing of the videos to explore how children might benefit too. More
systematic intervention and replications of the previous study are needed before
definitive conclusions can be made about the effects of video on parental involvement.
Ideally, truerandom assignment would be useful to furthering this line of research.

While the field has some ideas of teachpeyspectives on the use of video to
promote parental involvement (Sanchez & Walsh, 2010), it would be helpful to get their
perspectives on transition to kindergarten videos in particular. It would be useful to get
pre-kindergarten and kindergarten teachers feedback. Because this intervention is
essentially on@vay communication, it would be helpful to determine how to incorporate
bi-directional aspects of communication into the intervention. Teachers may have
promising perspectives on how to accomplish this.

In the process of creating future transition to kindergarten videos, the barriers
participants encountered with the videdsng with the barriers described in the literature
should bealsoaddressed to furthenhance the quality-orinstance, in the video survey
the second qualitative question specificall
with the video?0 This feedback senancé d be t

the video creating press One parent suggestéthtwatching gparent interact with a
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teachemould be helpfulvhile another found the subtitles difficult to read due to the rate
of speed they were being displayebh the literatureexamples obarriers that eators of
future quality videos should also be mindfuh@ aware ofresocial economistatus
languageiteracy,access to resourcemnd time Cooperet al., 2010Daughtery et al.,

2013; Olmstead, 2013.arasawa & Waggoner, 201%/alsh et al., 2014

Consideringhat there were four videos, one genaxall three spmfic videos
(e.g., kindergarten registratigrgnalyzing thespecificfeedback on each particular video
rather than holisticallfrom the parents would also be beneficial in enhanttisguality
in future videosThe more specific information geared towards helping families in the
transition is incorporated, the more the children and their familigsoaeatiallylikely to
have a successful transition to kindergarten.

Lastly, a future considerationight compare this video intervention tool to other
kindergarten readiness activities and how this video might work in tandem with them.
Looking at how this video works as part of a system of efforts and how it might enhance
other efforts is an importanbnosideration.

Conclusion

Evidently, thetransition to kindergarten issensitivetime in which young ELL
students and their fangés need supportGoodet al., 2010; Gottfried, 2014; Miller,
2014). The current transition practices implemented by edusadb support families
during this time add to the facilitaticof the transitiorandvideo provides important
information in an even mogccessiblevay, potentiallybreaking away barrierand
family constraintghat prevent EL families from fully engging in thepreparation of the

transition(Daugherty et al.2014 Olmstead2013) Family involvement researchers and
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practitioners should continue to seek ways to provide transitions to kindergarten
informationthrough the use of audio amsualsas wdl as in English and SpanisNot

only is this important for pr& and kindergarten teachers to know, but also stakeholders
who are aiming to close the achievemeay,@ndcan adapt this effective strategy to
communicatemportantinformation tofamilies. Essentially, with increasing rates of
technology accessibility, this innovative strategy can be used to reach large populations
of people What better way than to us&leoin school for educational pposes?

In a particular case in this study, thesmgition to kindergarten videos did more
than provide a family with information on the transition to kindergarten. After watching
the videos one parent described their experiagce

My child was excited to see the fun activities the other kids were doitihe

video. My son asked afterwards if | could take him to Kindergarten right then.

The video surely helps children to look forward to great and fun experiences in

Kindergarten!

The videogotentiallyinstilled, excitement, motivation, and confidenagyowerful tool

thatmaymake a positive impact fall families
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Appendix A

Video Informdion SheetgEnglish and Spanish Versions)

Transition to Kindergarten

Please view the video at:htips://www.youtube.com/watch?v=yuWOkMKB1NY

How to help your child grow:
Physical growth

o Start good bedtime routines, such as
teeth brushing

o Make healthy family meals together

o Allow time for outside play

Intellectual growth

o Do activities that allow your child to
learn by doing

e Help your child to write their name
with a pencil and paper

o Read storybooks and get your child to
ask about the story

Emotional growth

o Help your child to try new things and to
be proud when they learn new skills

o Make learning fun and praise the
work your child puts into learning

o Allow your child time to play with
friends (pretend friends are okay too)

Getting ready for kindergarten:

First things first

o Visit the district website to find
kindergarten info, call the school, or
visit the school

o Find out main deadlines (Ex: signing up
a child for kindergarten calls for proof
of an address, a birth certificate, and
proof of a doctor's visit)

Before starting kindergarten a

child should be able to:

OFind letters in their name
OKnow sounds in their name
OKnow words that rhyme

OFind print in their surroundings

For more info about helping your child get
ready for kindergarten, please visit the
Nevada Pre-K Standards: http://
www.nevadaregistry.org/department-of-
education-office-of-early-learning-and-
development/pre-k-standards.html
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Transicién al Kinder

Favor de ver el video en: https://www.youtube.com/watch?v=wWn0aOE5c1l

Como ayudar a su hijo a crecer:

Crecimiento fisico

Comience buenas rutinas antes de dor-
mir, tal como cepillarse los dientes
Hacer comidas saludables junto con la
familia

Deje tiempo para jugar al aire libre

Crecimiento intelectual

Haga actividades que permitan a su hijo
a aprender haciendo

Ayudar a su hijo a escribir su nombre
con un ldpiz y papel

Leer libros de cuentos y que su hijo ha-
ga preguntas acerca de la historia

Crecimiento Emocional

Ayudar a su hijo a infentar cosas nue-
vas y estar orgullosos cuando aprenden
nuevas habilidades

Que el aprendizaje sea divertido y ala-
bar el trabajo que su hijo dedique a su
aprendizaje

Permita que su nifio fenga tiempo para
Jjugar con los amigos (tener amigos ima-
ginarios estd bien también)

@

Preparandose para kinder:
Lo primero es lo primero

o Visite el sitio web del distrito para en-
contrar informacion sobre kinder, para
llamar a la escuela, o visitar la escuela

e Averiglie plazos principales (Ej. inscri-
bir a un nifio para kinder exige prueba
de una direccidn, un certificado de na-
cimiento, y la prueba de visita al médi-
co)

Antes de comenzar kinder su hijo
debe ser capaz de:
OEncontrar letras de su nombre
0Saber sonidos en su hombre
[ISaber palabras que riman
[Encontrar palabras de impresién en el
entorno

Para obtener mds informacién acerca de
como ayudar a su hijo a prepararse para
kinder, por favor visite los Estdndares de
Nevada Pre-K: http://
www.nevadaregistry.org/department-of-
education-office-of-early-learning-and-
development/pre-k-standards.html
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Hands-On Learning Activities

Please view the video at: htips://www.youtube.com/watch?v=bW9neHpb -Q

Ways to support your child at
home:

Number Sense

o Recognize, read, and write numbers .
from 0-10 .
o Recognize relationships of more than, .
less than and equal to .
o Match the number of objects in a set
to the correct numeral O to 10 .
Literacy *

o Write full name

o Identify letters in own name

o TIdentify the beginning sound of own
name

L]
o Experiment with writing tools and ma- *
terials to communicate

o Recognize environmental print and sym-
bols

Creative Expression

o Create works that express or repre-
sent experiences, ideas, feelings, and
fantasy using different materials

o Identify color, shape, and texture
through art experiences.

o Describe or respond to their own crea-
tive work or creative work of others

Music and Movement

Sing, dance, listen, to music

Play instruments

Use math and language in music
Experience music from different cul-
tures

Create and sing chants

Identify simple elements of songs such
as loud/soft and fast/slow

Science/Problem Solving

Encourage exploration and discovery

Use tools safely to observe and ex-
plore different objects/environments.

Ask questions about their world

Observe living and non-living things on
Earth
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